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Project 3: Teacher Evaluation in a Blended Learning Environment
Following are recommendations for teachers and administrators regarding the evaluation process in a blended learning environment. These recommendations have been developed by reviewing the modes and model of Horn and Staker (2014), the rules and guidelines of AchieveNJ, and the Danielson Framework. Specifically, recommendations are provided for the following areas: formative feedback, examples of activities, expectations for preparation, and classroom environment.  
Formative Feedback 
Shute (2007) defines formative feedback as “information communicated to the learner that is intended to modify the learner’s thinking or behavior for the purpose of improving learning” (p.i). Formative feedback is supportive, specific, and can be provided at any time during learning. Formative feedback in a blended learning environment should be provided according to the modes and model of Horn and Staker (2014), and the rules and guidelines of AchieveNJ and the Danielson Framework.
Feedback on assignments has a powerful impact on students’ learning process (Plana-Erta et al., 2016). Effective feedback should be provided in a timely manner, and formulated in a way to promote student self-regulation (Plana-Erta et al., 2016). Research shows students respond better to personalized feedback (Plana-Erta et al., 2016). Erta et al. (2016) highlight the characteristics of effective feedback in an online environment as follows. 
· promotes dialogue
· encourages self-regulation
· the feedback is on the process, not on the product
· promotes proactive attitude 

The Danielson Framework describes valuable feedback as “timely, constructive, and substantive and must provide students the guidance they need to improve their performance” (Danielson Framework, 2013). This is consistent with the characteristics of effective feedback provided by Erta et la. (2016). Horn & Staker (2015) indicate students who were “armed with data and rapid feedback that was actionable – meaning students could use it to figure out where they needed to do more work and improve their performance – students would be able to achieve success” (p.149). 
Examples of Activities 
	Blended learning activities should conform to the modes and model of Horn and Staker (2014), and the rules and guidelines of AchieveNJ and the Danielson Framework. When designing blended learning activities, teachers should focus on active learning exercises that capitalize on Bloom’s higher-level functions, such as analyze, create, apply and evaluate. Churches (2008) revised Bloom’s taxonomy to suit a blended learning environment. Bath & Bourke (2010) provide the following examples of tasks associated with higher level Bloom’s digital taxonomy in blended learning.
	Bloom’s Level
	Activity

	Create
	coding, animation, vlogging, blogging, remixing, webcasting

	Evaluate
	online debate, investigation and reporting in wiki

	Analyze
	conducting a survey, mind mapping

	Apply
	using simulators, creating shared documents, podcasting



Expectations for Preparation 
An expectation for preparation for our school district to implement a teacher evaluation process in our blended learning environment is our teachers must prepare by starting with a SMART goal (Horn & Staker, 2015, p. 285). SMART goals and objectives indicate that your objectives must be specific, measurable, assignable, realistic, and time related (p. 102). Therefore, the first recommendation for preparation is the school district needs to create a heavyweight team which will include experts from all aspects of the school community especially administration and teachers to set these SMART goals (p. 124). This team will include members that are excited for the change but also skeptical but will remain at a balanced level in order to remain functional because this team will be suited to design this innovative configuration of the teacher evaluation system (p. 125).
With the heavyweight team created, setting the SMART goals is the next step and expectation. Achieve NJ addresses the two components of the teacher evaluation process in effect which includes teacher practice and student achievement (New Jersey State Educator Evaluation System, n.d.). Since this school district follows the Danielson framework teacher practice is measured by classroom observation using a rubric. The ratings which a teacher can achieve are highly effective, effective, partially effective, or ineffective. To avoid teachers from receiving a Corrective Action Plan as a result of poor ratings these SMART goals will need to focus on the teachers truly applying blended learning as a disruptive innovation instead of just converting their traditional teaching into a digital format (Horn & Staker, 2015, p. 3). The third recommendation is to provide professional development for teachers to learn how to successfully blend their classrooms since “just because a school adopts online learning does not guarantee that learning will be personalized or competency based” (Horn & Staker, 2015, p. 11).
A portion of the Danielson rubric focuses on instruction, specifically engaging students in learning, which is the area that the SMART goals should focus on, as should the professional development (Danielson, 2013). Since the Danielson framework is grounded in the constructivist view of teaching which “suggests that humans construct knowledge and meaning from their experiences” (Constructivism, n.d.), the goals should be set to have teachers creating engaging experiences for their students. These goals should therefore address teachers creating experiences for their students in their classroom allowing them to achieve differential learning while using the Chromebooks in a blended learning experience. If the goals are achieved during classroom observations, administrators should see students interacting in a blended experience reaching the overall lessons objective but at the level of each individual student’s capability. This may look chaotic to the observer because one student may be making a video, another building something in the makerspace area, and a few writing a research paper collaboratively through a program such as Google docs. The last recommendation for preparation is to make sure the administration conducting the teacher observations also receive professional development so they know how to use the rubric fairly when observing a classroom that seems chaotic to truly rate that teacher based on the blended experience and not the typical classroom experience that may still be expected. 
Classroom Environment 
The first recommendation is creating an environment of respect and rapport. This looks at the importance of interaction among teachers and students. There are two types of interaction that occur in words and actual actions. The second recommendation is establishing a culture for learning. This looks at the importance of detailed content to help a student learn effectively. When establishing this culture you must also base the work with expectations (i.e. grades and rewards). While students will receive praise it also helps them show pride in their work.
The third recommendation is managing classroom procedures. In each classroom, procedures must be met according to Danielson. This looks at having instructional groups, transitions, materials and supplies. The fourth recommendation is managing student behavior. While reward systems can work here, it’s also important to look at and penalize misbehavior of each of the students.
Finally, the fifth recommendation from Danielson is organizing physical space. Danielson says you must avoid distraction while also provide a safe and accessible learning environment for all students. While physical space is important, integrating technology into the classroom will help a student even farther.
The State of New Jersey US Education Website has a document called “Workgroup on Teacher Evaluation Evidence” where they look at The Classroom Environment where they have a rubric that looks at each of these of the five recommendations and how they are evaluated. Each of the participants in the study has some educational experience within the New Jersey school system. The rubric goes from distinguished, proficient, basic and unsatisfactory. The evaluation process is an important tool to make sure the classroom environment is evaluated properly. These components add an important part to helping with the task of teaching amongst educators.  
A key consideration in evaluation of the teacher in the classroom environment as noted by Horn & Staker (p.230-231) understands the primary role the administration has assigned the teacher to play within either a sustaining model or a disruptive model. Station rotation and Lab rotation teachers provide face to face instruction for providing blended course or subject. Flipped classrooms, Individual rotation, Flex and Enhanced Virtual environments flip from being the primary source of lessons to being a face to face guide who help students as a guide to lessons that are primarily online. To properly evaluate the teacher in the classroom environment their role must be understood to measure their effectiveness against.
Conclusion
	These recommendations were developed for our school district’s teacher evaluation process in a blended learning environment. These recommendations were developed by reviewing the modes and model of Horn and Staker (2014), the rules and guidelines of AchieveNJ, and the Danielson Framework. The areas of recommendation included formative feedback, examples of activities, expectations for preparation, and classroom environment. These are only recommendations to be used as a starting point to create our school district’s teacher evaluation process in a blended learning environment.
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